David Amirejibi
Fear of Dreams in War-Affected Children
and Ways to Overcome It


Interpretation as an organic process of understanding the text is a moving part of the text itself, its kinesis and entelechy and the basis of those positive changes that form the basis of psychotherapy (Amirejibi.D. 2024).

During our sessions, children draw and vocalize their drawings, transforming images into words, and interpret text from four communicative perspectives. This process of in-depth text interpretation is the foundation of art therapy (Amirejibi.D. 2000,2003).
Our Experience
We have been working in the field of psycho-social rehabilitation of war-affected children since 1990, when we established the first weekend art school and art therapy program at the House-Museum of the painter Mose Toidze, designed for children displaced from the Tskhinvali region and residing in the hotel Abkhazia. The program was implemented with the support of the Chairman of the Supreme Council of Georgia, Mr. Zviad Gamsakhurdia, and the Ministry of Culture.
Since 1994, children from Abkhazia, from internally displaced families, joined us. During this period, alongside our meetings with children at the Mose Toidze House-Museum, we expanded the scope of our work and began conducting art therapy sessions directly in the compact settlement centers of internally displaced families, located in hotels such as Abkhazia, Iveria, Amirani, Maspindzeli, and the Tskneti School.
In 1995–1996, this program was incorporated into the psycho-social rehabilitation project for displaced persons carried out in Georgia by the Norwegian Refugee Council (NRC), where I served as the head of the children’s art therapy group. In addition to Tbilisi, we also worked in other cities—Gori, Kutaisi (three locations), and the sanatorium in Tskaltubo.
In 1995, we were invited to Azerbaijan, where we worked in the Sabirabad settlement of displaced persons with populations affected by the Nagorno-Karabakh conflict, and shared our experience with Azerbaijani colleagues in Baku.
The establishment of a charitable center for children’s rehabilitation at the painter’s House-Museum was not accidental. We believe that the aesthetic experience and the therapeutic power of art can play a decisive role in restoring harmony to the inner world of war-affected children. Our conviction is grounded in hundreds of hours of direct work with them, during which we consistently observed how artistic creativity exerted a positive influence on their emotional state and mental well-being. The psychological traumas endured by war-affected children pose a risk of developing Post-Traumatic Stress Disorder (PTSR, PTSD), where involuntary, phobic memory and associated anxiety disorders become dominant states of fragmented consciousness.
In our observation, the specificity of post-traumatic stress disorder lies in the difficulty of maintaining connections with the inner, spiritual resources of the personality. Restoring these connections, integrating fragmented consciousness, and facilitating access to the individual’s unique inner positive memory, emotional world, and moods is the primary task of psycho-social rehabilitation and art therapy.
Matsatso’s (name is conditional) Drawing  (Amirejibi.D. 2000,2003).
As an example, I will present the analysis of a drawing by a six-year-old girl from Sokhumi, created in 1994 during one of our art therapy sessions at the Mose Toidze House-Museum.
The entire process took place in a children’s group, where everyone was drawing whatever they wished. Afterwards, the children would hang their pictures on the walls and converse with the characters they had depicted.
The girl depicted a landscape of remarkable beauty - a forest meadow adorned with multicolored flowers. A narrow path winds its way across the meadow, along which a woman is walking. The composition is strikingly aesthetic, suffused with tranquility and grace, and at first glance conveys the artist’s harmonious emotional state
This was not the first drawing Matsatso created with us. She greatly enjoyed painting and conversing with the characters of her own and others’ drawings.
In 1995, her drawing was exhibited at a children’s exhibition in Tskneti, attended by foreign psychologists. They noted that, fortunately, the girl had not endured traumatizing experiences. They described her drawing as beautiful, distinguished by a rich color palette, and imbued with a sense of tranquility. However, once I shared with them the verbal transcript of what the characters in the six- year  - old girl’s drawing had conveyed during our session, their perspective shifted. They became deeply interested in our art therapy approach and requested permission to observe the therapeutic process. This was realized the very next day at the Mose Toidze House-Museum.
Giving Voice to the Drawing
I invited the girl to engage in dialogue with the characters in her drawing.
She first gave voice to the sun, which, from its height, could see everything. The sun declared that it must illuminate the surroundings fully, and in particular the woman walking along the path, so that all would appear beautiful. The meadow flowers, the blue sky, and the birds echoed the same sentiment. The woman on the path was revealed to be the girl’s beloved mother, who explained that she was going to the city to buy a chicken for her daughter, so that she could prepare a delicious traditional dish (chakhokhbili).
During the verbalization of the drawing, Matsatso most frequently invoked the word beauty. In her perception, her mother, the sun, and the meadow—all had to be imbued with extraordinary beauty. When I asked her, “What does beauty itself say - what does it want?” she responded: She replied: “Uncle Dato, isn’t that obvious? Beauty says that it must make everything around beautiful, and especially my mother. Because from that meadow the sound of gunfire can be heard, and if everything around is beautiful, then no shooter will raise his hand to fire a gun against my mother, and she will return home safely to me.”
The little girl, watching from her window how her mother walks across the dangerous meadow, deeply believes that beauty itself is the magical force that will stop the shooters, bring peace, and return her mother home safely.
Beauty, which is the state of Matsatso’s inner world and her positive disposition, is the therapeutic resource capable of overcoming anxiety, bringing calmness and hope into her spiritual world.
The Case of Shorena (name is conditional)  (Amirejibi.D. 2000,2003)
I will present another case illustrating the overcoming of anxiety through the mobilization of inner spiritual resources and positive memory, exemplified by an 11‑year‑old girl displaced from the Tskhinvali region.
Shorena always painted her village. Once, she was invited to join a group of children displaced from Abkhazia, who were all painting the sea. Shorena, imitating them, began to paint the sea as well, but did not finish it. She set the unfinished drawing aside and returned to painting her village as it had been before the war.
For Shorena, the cognitive image of her native village represented an oasis in a world destroyed by war. In her drawings, this oasis was protected - on one side by beautiful mountains and a river, and on the other side by a forest. While painting, Shorena underwent an inner transformation, calmed herself, and could spend hours painting her village, which in reality no longer existed. Her parental home, the grandeur of nature, and the beautiful landscapes carefully preserved in the child’s memory constituted for her an inexhaustible source of spiritual energy.
The Fear of Dreams  (Amirejibi.D. 2000,2003)
During therapeutic sessions with war-affected children, we often traveled together into each other’s dreams and fantasies, and then attempted to analyze them collectively. These sessions took place at the Tskneti School in May 1995. I will present two short fragments from the audio recording of one such session:
Irina (name is conditional), a 15-year-old girl from Sokhumi:
· “I woke up in the morning at home, in Tskneti. On the window directly opposite my bed, I noticed a small insect - perhaps a mosquito or a fly. The insect took off and flew outside.
· I wondered, where might it be flying?
· At that thought, I suddenly transformed into that insect. I followed the wind upward, higher. The wind helped me, and I flew to Sokhumi. I flew into my yard. I entered my house. I did not like what I saw there - everything was changed and unfamiliar. From there I flew to my beloved fig tree, under which I often used to sit. Then I visited the house we had started to build but never completed. Afterwards, I headed toward the seashore. I transformed into a dolphin. I swam and saw two other dolphins. I did not know who they were - perhaps they were our children. As I swam toward Sokhumi, I noticed that alongside me flew other little flies. Looking down at Sokhumi from above, it appeared different - destroyed, gray. It was morning, the shore was deserted, the sea transparent, the stones visible on the bottom, unnaturally calm, as if it had died.
I wanted to become a little fly and a dolphin so that no one would notice me, and I could safely visit my home and my loved ones. I would also swim a little in the sea, which I missed very much.”
Bacho (name is conditional), 12 years old, from Sokhumi
· “When I close my eyes before sleep, I often dream. My dream is to return to Abkhazia. I liked Irina’s dream. If I could transform into some animal, for example a puppy, and return to my home, I would visit my grandmother and grandfather, talk to them, find out how they are, what they are doing. I would walk around, look at the city, visit my friends and neighbors. Actually, it would be better to become a bird I would fly faster, and no one could catch me. I would go to the sea, and there I would become human again and swim.”
I asked Bacho - what would your grandparents tell you?
Bacho: “They would say, ‘We are struggling. We cannot leave; we are old, and we will not abandon our home. For now, they do not disturb us, we are living quietly. If time brings it and we are forced, perhaps we will manage to escape toward you. We miss you all very much. We do not lose hope that while we are alive, you will return. We often want to see you. Otherwise What kind of rule is it to make a border, where animals, birds, and insects can easily come and go, but children are not allowed”

The Phenomenon of Mimicry in Children’s Dreams
In biology, the phenomenon of mimicry is understood as an organism’s survival capacity - its ability to defend itself against external threats through bodily transformation.
On the other hand, mimesis is an inseparable part of culture. The art of transformation constitutes an organic dimension of theater, cinema, painting, literature, poetry, and ballet—forms of art that cannot exist without it.
The capacity for mimicry is also integral to the art of communication. Establishing rapport with an interlocutor and entering into an empathic relationship presupposes the ability to resemble or mirror. In the process of deep communication, the comprehension of a verbally expressed or written text internally transforms the individual. This relevant transformation (whole-person set - Uznadze) is the condition for grasping the meaning of the message, especially when the message is of a sensory and emotional nature, as in the case of art.
The ability to transform words into body, movement, and theatrical action represents fundamental aspects of language, culture, and art  (Amirejibi.D. 2013, 2024).
Children use the ability of mimicry in their dreams not only as a means of defense against fear, but also as a way to overcome phobic barriers and to access inner spiritual resources and positive memory.
At the end of the session, I asked the children: “What do you think we must do to return to our native homes and reunify the country?”
Bacho replied: “Uncle Dato, first of all we must reunify Georgia in our dreams, so that we are not afraid of it.”
The Art Therapy Process (Amirejibi.D. 2000,2002,2007).
We conduct both individual and group therapeutic sessions within a client‑centered framework of philosophical praxis. Through non‑directive and non‑evaluative facilitation of communication, children are encouraged to interpret for themselves the meaning of the ideas they express, the artworks they create, and the texts they produce.
We have termed our developed approach to drawing therapy “The Method of Sub‑Personal, Differentiated Diagnostics and Therapy in the Process of Drawing” (Amirejibi.D. 2002,2007,2013,2023).
This method, together with the findings of our research and therapeutic work on post‑traumatic disorders among displaced children, was first presented in a report at the Institute of Psychology in 1994. It was subsequently introduced at an international seminar on the psycho‑social rehabilitation of displaced persons, organized by the United Nations at the initiative of the Norwegian Refugee Council (NRC), and held at the Mose Toidze House ‑ Museum in the summer of 1995. The seminar brought together Georgian psychologists alongside Armenian and Azerbaijani art therapists working with families displaced by the Nagorno ‑ Karabakh conflict, as well as Ukrainian and other European colleagues. The venue of the seminar - the Mose Toidze House‑Museum—was selected by the then‑leaders of the Norwegian Refugee Council (NRC), Merete Kvernro and Peter Ekern. Their decision was motivated by the fact that the museum had served as the first center in Georgia dedicated to the psycho ‑ social rehabilitation and art therapy of war ‑ affected, displaced children. In addition, it offered an exceptionally aesthetic environment, showcasing the works of the distinguished Georgian painters Mose and Irakli Toidze.
In the practice of art therapy, the psychologist’s task is to guide children toward an encounter with the inner world that remains concealed from ordinary perception. This process becomes possible within therapeutic sessions through the verbalization of characters  in spontaneously created drawings.
For a deeper understanding of the personality’s inner world, the analysis of imagery must be complemented by attention to the word - the text itself and the child’s authorial modes of interpretation (Amirejibi.D. 2024). 
The characters verbalized by the children readily transcend the boundaries of the drawing’s frame and invite us into imaginative journeys. They engage in dialogue not only with one another but also with other children who are authors of drawings.
A child’s drawing is only conditionally bounded by its frame. The world that extends beyond this boundary provides an essential context for interpretation an observation of particular importance for psychologists. In this regard, the characters verbalized by the child not only inhabit the depicted scene but also transcend it, inviting exploration of meanings that lie outside the visible image.
Beyond expanding the context and moving outside the conditional frame, dialogue with the characters of the drawing has another important aspect, indicated by Heraclitus of Ephesus in his metaphor of the similarity between the bow and the musical instrument the lyre, as early as the sixth century BCE:
“We do not understand how opposites agree:It is like the harmony of opposing forces,  such as the bow and the lyre.”
“The bow brings death and the lyre brings life, but the bow and the lyre are held in the hands of the same god, Apollo, because death and life are inseparable and indistinguishable. If you do not draw the strings of the bow or the lyre, there will be neither the shooting of an arrow nor the experience of musical sounds.” (Translation ours, D.A.).
The bow and the lyre are similar instruments. The bow shoots an arrow outward, toward an object, while the sounds played on the lyre enter the inner world of the subject, bringing harmony, peace, and beauty.
In external perception, or in the inner imaginative world, the description of intentional objects becomes possible through the drawing. The drawing is a perceptible, objective, visible reality, which, as in Matsatso’s case, expresses the objects of her thoughts (noema). The arrow can be shot into our thoughts, and if we do it well, it will surely hit the intentional object.
Heraclitus’ statement remains valid for the inner, imaginative world as well where one may shoot an arrow at an imagined object, and also hear the sound of the lyre, which brings peace. This sound itself may become the object of our inner auditory attention, but the disposition brought by musical tones is not an object - it is the whole - personal state of the subject.
Words can direct our attention - pointing both to external objective reality and to the modes of the inner, invisible world. Moreover, language has the power to unite these two opposing sides into a single linguistic “situation,” where, according to Dimitri Uznadze, object and subject, external and internal, are conceived as logically connected parts of a text bound together by a unified disposition.
In Matsatso’s Drawing
All elements and personae in Matsatso’s drawing are objective givens, described through words, nouns, and verbs - the meadow, the flowers, the mother walking along the path, the blue sky, and the sun, which from its height perceives everything, including the shooters lurking beyond the frame of the drawing. The characters represented in the drawing and verbalized by the child all utter the same, deeply important, almost magical word - beauty.
The word beauty functions as a nominalization; it does not designate any specific object. Within the drawing, beauty appears to be everywhere, and at the same time nowhere. It permeates the scene as an intangible presence, a symbolic force that transforms the depicted environment into a protective sanctuary. In this sense, beauty operates as both an aesthetic category and a psychological defense, embodying the child’s hope that harmony and loveliness might shield her mother from violence and ensure her safe return.
In our view, nominalizations are not words with lost information, as they are often understood within neuro‑linguistics. Rather, they do not denote objective reality at all, but instead signify the states of the subject - his or her whole‑personal modes, or set. These sets do not belong to the category of the phenomenological field; they pertain to fundamental ontology. They are existential structures of being. As noted above, post-traumatic disorders are primarily characterized by the rupture of personal integrity, when the connection with inner positive experience, with the integrative spiritual resources and dispositions preserved in our neurology, is lost. The actualization of these resources is the central task of integrative therapy.
The ecstatic experience of beauty is precisely such a whole-personal state a set that leaves no room for phenomena of fragmented consciousness or anxious states. This is the therapeutic nature of beauty it integrates the personality.
At the aforementioned international seminar held at the Mose Toidze House-Museum, a Canadian psychologist expressed the view that the untroubled character of Matsatso’s drawing might be explained by the operation of a psychological defense mechanism.
In our view, in Matsatso’s case—and in similar instances—we are not primarily confronted with the unconscious operation of a psychological defense mechanism, which by its nature functions negatively by expelling threatening experiences from consciousness. Rather, we witness the positive capacity to mobilize spiritual resources, which serve to internally integrate and fortify the personality. The shooters remain outside the frame of the drawing not because of the operation of a psychological defense mechanism—for they are continuously present in the field of attention of the author and her sub‑personae (sun, sky, birds)—but because their inclusion within the frame would annihilate beauty, the harmony of nature and humanity, and the sense of tranquility. Were they to enter the depicted scene, nothing could withstand the aggressive impulse, the manifestations of inhumanity that war‑affected children have witnessed. In Matsatso’s drawing, the shooters thus stand as symbolic figures of violence, deliberately excluded so that beauty may preserve its integrative and protective force.
The capacity for aesthetic experience is a major resource for maintaining psychological equilibrium. Beauty, which is itself  Matsatso’s spiritual state, her positive set saved her from mental traumatization.
This is a remarkable example of the harmonious unity of aesthetic and ethical foundations within the inner world of a child, created by a six year old girl from Sokhumi during our art therapy session. 
“The Method of Sub-Persona Differentiated Diagnostics and 
Art Therapy in the Process of Drawing” 
(Amirejibi.D. 2000,2002, 2003,2007,2013,2023).                                                        

Brief description of the main aspects of our method     
Works created through the technique of spontaneous drawing reflect the cognitive images of their authors’ inner worlds. To elucidate the complex structure of these images, we employ the cognitive map of sub‑personae (see diagram), an instrument that enables systematic interpretation of the symbolic and narrative dimensions of children’s drawings. This map, together with the therapeutic method itself, has been developed and refined over the course of 35 years of practical experience in art therapy.

The Cognitive Structure of Sub-Personae (SP) – Diagram
(Amirejibi.D. 2002, 2013,2023).
[image: ]
Our schema describes, on the one hand, the complex binary logical structure of sub-personae (SP) and their oppositional personae (OP)/alter egos (AE)—represented in the third and fourth circles from the center. On the other hand, it depicts the sub-environment (SE), which represents the dyads of sub‑personae (SP–OP/AE). interaction in time and space and unfolds inner environment. This corresponds to Heidegger’s ethos, Uznadze’s 
“Situations of set,” Pribram, Galanter, and Miller’s first logical level (TOTE model), and what we call “the one-spectator theater” or “inner stage”—represented in the fifth circle from the center  (Amirejibi.D. 2022.  Miller.G.A., Galanter.E., Pribram.K.H. 1960).
Sub-personae (SP)—third circle—and their oppositional pairs (OP)—fourth circle—form dyads. Dyads are binary projections of the “Self.”
The construction of the cognitive map of sub-personae follows the principle “I, as…”. For example: “I, as child” (SP-1). Its oppositional pairs are mother (OP-1) and father (OP-2). The sub-environment (SE) is the home. “I, as student” (SP-2) has oppositional pairs such as teachers and classmates (OP-1,2,3…), with the sub-environment (SE) being the set of cognitive images associated with school.
The structures of sub-personae (SP) in the third circle and their oppositional pairs (OP) in the fourth circle, together with the architecture of the sub-environment (SE) in the fifth circle, represent projections of elements united as logical levels of the author’s inner world (Self—second circle).
This can be represented by the following formula: 

Self = F (OP/AE1 +OP/AE2  ...+ OP/AEn +SE1+SE2 …+SEn)

The first circle represents the “Higher Self” (HS), expressing the author’s creative side, his or her positive, whole-personal mode - Set. In Matsatso’s drawing, this function appears as “Beauty - HS.”
An important aspect of therapy is the actualization of the function of the alter ego. In our interpretation, the alter ego is an element of the oppositional pair (OP/AE), the mirror of the ego in its cognitive world. In the given example, the alter ego is the projection of the girl’s (SP) cognitive-emotional image of the mother, as her oppositional pair, within her cognitive world. 
We define the alter ego as the basis of mechanisms of self-identity and empathy.
The “girl,” who remains outside the frame of the drawing and watches from the window as her mother walks along the path, is an ambivalent character. On the one hand, she embodies the sub-persona “I, as daughter (SP),” and on the other hand, she assumes the role and function of the active subject (Self).
Steps in the Art Therapy Process
1. Diagnosis using the classical version of Lüscher’s test.
2. Spontaneous drawing.
3. Verbalisation of projections of elements within and outside the frame of the drawing - SP, OP, AE, HS (e.g., mother (OP), sun, sky, flowers, birds (SE-1,2,3…), beauty (HS)).
4. Diagnosis of elements within the frame (SP, OP, AE) using Lüscher’s test from the second, dissociated position.
5. Diagnosis of elements outside the frame - the transcendent context (girl (SP/Self), shooters (OP), beauty (HS)) using the same test from the second and third dissociated positions.
6. Differentiated application of therapeutic methods based on the results of diagnostics and verbal feedback with the elements of the drawing.
7. Final diagnosis to determine therapeutic changes, using the classical version of Lüscher’s test.
Brief Explanations of the Steps
Step 1.
In our work with children, we most frequently employ Lüscher’s eight‑color test. This choice is motivated by the fact that, for children who express themselves through painting, the use of a color‑based instrument is both engaging and contextually relevant.
Step 2.
The process of spontaneous drawing involves two distinct strategies:
1. In therapy, we use drawings created not by depicting objects from the immediate environment but by inner imagination—fantasy or memory.
2. We employ our own projective method,9 the “magic mirror,” which involves drawing spontaneous projections of inner images reflected on a blank sheet and entering into dialogue with them.
Step 3.
The specificity of a child’s drawing lies in its conditional limitation by the edges of the paper. In reality, the drawing is only a single frame from a film that depicts and enlivens the images of the child’s inner world. When working with children’s drawings, it is important not only to analyze the content within the drawing itself but also to take into account the external context beyond the frame.
Steps 4–5.
The differentiated diagnostics and animation of elements and characters in drawings and texts require the use of strategies of association–dissociation, centration–decentration, and the four positions of communication:
· First position: association with oneself (SP). Ego-centered.
· Second position: ability to associate with the oppositional pair (OP/AE) and dissociate from oneself (first dissociation). Decentered, empathic.
· Third position: ability for secondary (double) dissociation, where the observing subject is dissociated both from the ego-centered first (SP) and empathic second (OP) positions, and assumes the role of observer of communication between them (Self).
· Fourth position: the subject observes himself in the third position (triple dissociation), integrating resources across all three positions (HS).
Matsatso’s statements, analyzed by position:
· “This is my mother, I see her from the window of our house, walking to buy a chicken for me…” (First dissociated position—SP).
· “The sun says it must make everything beautiful with its rays…” (Second position, first dissociation—SE).
· “Now I am going to the shop (OP—‘Mother’), to buy a chicken for my clever girl (AE),  and prepare a delicious chakhokhbili.
· “This drawing is my memory: this woman is Mommy, and this is the field in front of our house… (third, associated position — Self).”
· “Beauty says that if everything around will be beautiful, Mommy will return home safely (fourth position, triple dissociation — HS).

Step 6.
The process of differential diagnostics and animation at the level of sub-personae represents not only a form of testing but also an effective form of therapy.
· Internal disorder, ethnoconflicts, instability, revolutions, and wars increase the level of anxiety. They provoke, on the one hand, phobic states in individuals, and on the other hand, aggression. They sow distrust, which negatively affects the functioning of the deep structure of language and the nature of communication (Amirejibi.D. 2013).   Anxiety disorders are characterized by the neurological strategy of associating traumatic, involuntary memory with negative images (flashbacks), the loss of depth in communication, the loss of positional dynamics, and centration. Children who find themselves in toxic environments - devoid of human relationships due to social conflicts and wars - often become involuntary victims.

In conflict-saturated situations, the negative psychological characteristics of centration in communication positions create an unfavorable, 
high-risk environment for children’s psychological health:

· First centrated position – characterized by egocentrism, egoism.
· Second centrated position – false altruism, hyper-protectionism, authoritarian and mentoring style of communication.
· Third centrated position – cold rationality, manipulative character. Its extreme manifestation is sociopathy.
· Fourth centrated position – fanaticism, moralization, idolization, snobbery, narcissism.
The common features of all four centrated positions are: lack of empathy, simulation of compassion, emotional blindness, inability to listen, inability to grasp the deep meaning of texts, and difficulty accessing one’s inner spiritual resources.
Centration manifests itself in the complication of the dynamics of positional change. The therapeutic process addressing the negative consequences of centration - as a defensive reaction to an unfavorable psychological environment - implies the activation of the mechanism of decentration, the development of dynamics between positions, the elimination of anxious states, and the facilitation of personal growth.
As noted above, the neurological mechanism of phobic manifestations of anxiety is characterized by the strategy of association with negative cognitive images (flashbacks). The dynamics of analysis from the four positions of communication, and the practice of multiple dissociation, significantly reduce the level of anxiety and represent an effective means of therapy for phobias.
Step 7
The diagnostic procedure facilitates the development of positional dynamics of communication and the process of decentration, contributing to personal growth. This is the case where the diagnostic procedure itself exerts a positive influence on the final testing results and therapeutic effect.
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Brief Summary
Our method—“Differentiated Diagnostics and Therapy at the Level of Sub-Personae in the Process of Drawing”  (1994)—is based on the methodology of projection-projection (double projection). It involves:
· Differential diagnostics of drawing elements through projective tests.
· Description from the four positions of communication.
· Application of strategies of association–dissociation and overcoming egocentrism (centration–decentration (Piaget J. 1920, 1954,1977) .
· Animation of these elements, entering into verbal interaction with them.
· Differentiated application of relevant therapeutic methods at the level of sub-personae.
These steps enable us to plan an adequate strategy of holistic mental therapy and to implement psychosynthetic practice  (Amirejibi,D. 2002,2023).
A deep interpretation of the text and its sensory representations expressed in children's drawings, using the method of differential diagnosis, from four communicative perspectives, leads to a positive rethinking of its content, initiates the process of decentration and leads to therapeutic changes.
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